
 

 Can the learner read, write, and spell independently and at   

expected levels for their age? 

 What are their levels of fluency and accuracy as well as        

confidence and presentation? 

 Do they understand phonics and phonological awareness 

and have a developing sight vocabulary? 

Appropriate/adapted equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of 

board? Grey? 

Can 

technology aid           

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive 

peers for good         

modelling? 

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less clut-

tered worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/

picture cards/PECs 

Modified/adapted text 

Pre/post 

teaching  

Revisit/revise prior    

learning at the start of   

session. 

Question stem scaffolding 

Sentence 

openers 

Larger lines 

Mechanical/

Grippy pencils 

iPad for learning—

especially with any 

copying work. 

Adult support with 

reading 

Smaller text requirements 



 

 Can the learner read, write, and spell independently and at   

expected levels for their age? 

 What are their levels of fluency and accuracy as well as        

confidence and presentation? 

 Do they understand phonics and phonological awareness 

and have a developing sight vocabulary? 

Appropriate/adapted equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of 

board? Grey? 

Can 

technology aid           

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive 

peers for good         

modelling? 

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less clut-

tered worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modified/adapted text 

Pre/post 

teaching  

Revisit/revise prior    

learning at the start of   

session. 

Question stem scaffolding 

Larger lines 

Mechanical/

Grippy pencils 

iPad for learning—

especially with any 

copying work. 

Adult support with 

reading 

Smaller text requirements 



 

 Does the learner understand number value and have fluency 

and accuracy with addition, subtraction, multiplication and   

division? 

 Can they apply these skills to money and time? 

 Can they access the language of maths, recognising more and 

less than, big and small and do they have an awareness of shape 

and space? 

Appropriate/adapted equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can technology aid     

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 
Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Pictorial & concrete 

methods available 

Pre/post teaching  Procedural lists with 

pictures for multiple 

steps. 

Revisit/revise prior    

learning at the start of   

session. 

Question stem scaffolding 

Accessible for all if 

outside eg wheelchair 

Mechanical/

Grippy pencils 

Larger 

squared 

books 



 

 How confident is the learner in exploring stimuli, monitoring 

changes, applying a methodical structure of evaluation? 

 Do they ask questions and challenge answers? 

 Can they identify similarities and differences and group and  

categorise? 

 Are they curious about the world around them and how and 

were they fit in? 

Appropriate/adapted equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can 

technology aid     under-

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers 

for good model-

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modified/adapted text 

Pre/post 

teaching  

Revisit/revise prior    

learning at the start of   

session. 

Question stem scaffolding 

Specialised equipment 

iPad for learning—

especially with any 

copying work. 

Clozed 

activities 



 

 Can the learner describe, interpret and evaluate events from the 

past and assimilate knowledge of their present? 

 Are they aware of their environment, location, weather and 

position in the world? 

 What skills have they developed to aid analysis, reflection and 

evaluation of historical events? 

Appropriate/adapted       

equipment—ruler with handle 

etc? 

Clear instructions 

Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can 

technology aid        

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive 

peers for good model-

Not pairing up with 

most able but 

Word banks 

Word banks 

with picture 

prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/

picture cards/PECs 

Modified/adapted text 

Pre/post teaching  

Revisit/revise prior    

learning at the start of   

session. 

Question stem 

scaffolding 

Question stem 

scaffolding 

Transcripts of    

recordings 

Visits 

Maps 

Virtual Trips 

Labelled sources 

Allow time to answer 

questions. 

Think, Pair, Share 

Story boarding 

longer written 

pieces of work. 

Video/visual to support          

understanding of abstract       

concepts. 



 

 Can the learner describe, interpret and evaluate events from the 

past and assimilate knowledge of their present? 

 Are they aware of their environment, location, weather and 

position in the world? 

 What skills have they developed to aid analysis, reflection and 

evaluation of geographical and environmental realities? 

Appropriate/adapted       

equipment—ruler with handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology 

be used? 

Colour of board? Grey? 

Can technology aid 

understanding? 

Visual aids/

picture prompts/word 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/

with picture 

prompts 

Enlarged 

worksheets 

Enlarged 

Less cluttered worksheets 

Coloured paper 

Chunked           

activities/cut up 

etc 

Reminder cards/picture 

cards/PECs pack 

Modified/adapted text 

Pre/post teaching  

Revisit/revise prior    

learning at the start of   

session. 

Transcripts of recordings 

from the past 

Allow time to answer 

questions. 

Think, Pair, Share 

Question stem scaffolding 

Visits 

Maps 

Virtual Trips 

Labelled sources 

Role Play 

Story boarding 

longer written 

pieces of work. 



 

 How confident is the learner to engage with technology utilising 

and programming equipment to achieve specific outcomes? 

 How fluent and accurate is their understanding of the language 

of IT and it’s evolutionary role? 

 Are they able to maximise the potential of IT resources to help 

them to achieve specific outcomes? 

Appropriate/adapted equipment—ruler 

with handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can technology aid     

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture cards/

PECs pack 

Modified/adapted text 

Pre/post teaching  

Revisit/revise prior    

learning at the start of   

session. 

Question stem scaffolding 

Larger curser 
Touch screen 

Larger mouse 

Mirrored  

whiteboard app 

Clicker 8 



 

 Is the learner able to utilise equipment to replicate, create and 

express images? 

 How do they respond to art works? 

 Are they able to express likes and dislikes across the subject? 

Appropriate/adapted 

equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can technology aid     

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones that 

will suit. Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modi-

Pre/post teaching  

Revisit/revise prior    

learning at the start of   

session. 

Less cluttered 

worksheets 

Question stem 

scaffolding 

Support for chopping/

cutting—fine motor? 

Chunked activities/

Chunky tools—

fine motor? 

Left-handed tools 

Gloves worn for   

allergies 

Labelled pallets  

- is the child 

colour blind? 



 

 Is the learner able to utilise equipment to replicate, create and 

express images? 

 How do they respond to art works? 

 Are they able to express likes and dislikes across the subject? 

Appropriate/adapted 

equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can technology aid     

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones that 

will suit. Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modi-

Pre/post teaching  

Revisit/revise prior learning 

at the start of session. 

Less cluttered 

worksheets 

Question stem 

scaffolding 

Support for chopping/

cutting—fine motor? 

Labelled pallets  

- is the child 

colour blind? 

Chunky tools—

fine motor? 

Left-handed tools 

Gloves worn for   

allergies 

Special grips 

for tools 

Allow time to respond. 



 

 Is the learner able to utilise equipment to replicate, create and 

express sounds? 

 How do they respond to music? 

 Are they able to express likes and dislikes across the subject? 

Appropriate/adapted equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can technology aid     

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modified/adapted text 

Pre/post teaching  

Revisit/revise prior    

learning at the start of   

session. 

Question stem scaffolding 

Ear defenders 

Left-handed      

instruments 



 

Appropriate/adapted equipment—ruler with 

handle etc? 

Clear instructions 
Safety audit? Is there 

any risk involved? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can technology aid     

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones that 

will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modified/adapted text 

Pre/post teaching  

Revisit/revise prior    

learning at the start of   

session.  Do they ask questions and challenge answers? 

 Can they identify similarities and differences and group and  

categorise? 

 Are they curious about the world around them and how and 

were they fit in? 

Puppets 

Social Stories to help  

understanding and retain 

learning 

Question stem scaffolding 



 

 Can the learner understand and follow specific rules in games 

and sports? 

 Do they demonstrate fair play and can they respond and    

manage emotions linked to winning and losing? 

 What type of activities or sports are strengths and/or require 

development? 

Appropriate/adapted 

equipment—size of ball or 

target? Noisy ball? 

Clear instructions—

pupil specific 

Safety audit? Is there 

any risk involved? Is 

the equipment       

suitable? 

Can the activity be practical 

rather than written? 

Visual? Can photos be 

taken? 

Can technology be 

used? 

Colour of board? Grey? 

Can technology aid     

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Supportive peers for 

good modelling? 

Not pairing up with 

most able but ones 

that will suit. 

Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modified/adapted text 

Pre/post        

teaching  

Revisit/revise prior    

learning at the start of   

session. 

Question stem scaffolding 

S.T.E.P. differentiation 

Space—Task—Equipment—People 



Larger area to work in 

Vary size of      

equipment used. 

Length of skipping 

ropes etc 

Circuit training     

pictures of       

activities 

Accessible equipment: 

• Larger balls 

• Softer 

• Striking tees 

• Curling pushers 

• Larger rackets 

• Change balls to bean 

bags 

• Lighter throwing 

equipment 

Limit amount that has to 

be done. Make target 

achievable. 

Pair with supportive 

pupil 

More time to 

do it 

Extra pupil specific 

work space 

Lower mobility 

to use chair 

Shorter distances 

when running 

(not races) 

Children grouped 

supportively Child placed in a supportive 

position within room—middle/

back to see others 

Just feet not arms? 

Slower music 

Shorter routines – 

broken down into 

smaller chunks 

Counting out loud 

Balancing—larger 

base 

Height of trestle 

tables 

Beam—on bench 

wider side or thinner 

side? 
Cartwheels over 

bench—bunny hops? 

Forward and back-

ward rolls—small 

slope under mat? 



 

 How confident is the learner in exploring new words and 

speaking aloud? 

 Do they ask questions and challenge answers? 

 Are they able to express likes and dislikes across the subject and 

identify similarities and differences in words learned? 

Appropriate/adapted equipment—

ruler with handle etc? 

Clear instructions Safety audit? Is 

there any risk 

involved? 

Can the activity be 

practical rather 

than written? 

Visual? Can photos be 

taken? 

Can technology be used? 

Colour of board? Grey? 

Can technology aid 

understanding? 

Visual aids/picture 

prompts/word banks? 

Use of adult support? 

WAGOLL 

Sup-

portive peers for good 

Not pairing up with 

most able but ones that 

will suit. 
Word banks 

Word banks/with 

picture prompts 

Enlarged 

worksheets 

Enlarged text 

Less cluttered 

worksheets 

Coloured paper 

Chunked activities/

cut up etc 

Reminder cards/picture 

cards/PECs pack 

Modified/adapted text 

Pre/post teaching  

Revisit/revise prior learning at the start of session. 

Question stem 

scaffolding 

Can the activity be acted out as a play? 

iPads/tech? 

Pair with good 

listeners. 

Puppets? 

Cross-curricular—

register in French?  

‘Real’ objects to support 

new vocabulary. 



Has the pupil had less than 6 month's exposure to English?  

Does the pupil respond through body language or physical actions? 

Is the language used by the teacher appropriate for the pupil's 
stage of English development? 

Use these questions to decide the most appropriate first point of assessment for a particular bilingual pupil. 

These questions are for initial assessment only. As a pupil has further exposure to English, Special Educational needs may become apparent. 

It may be appropriate to follow both courses of action for some bilingual pupils. All answers should be based on good evidence collected in a variety of circumstances over a period of time.  

All evidence should be accurately recorded and dated. 

Is the language used by the teacher appropriate for the 
pupil's stage of English development? 

Is the content of the discussion culturally familiar to the pupil         
and within their experience? 

Can the pupil listen well in the language(s) of home? 

Has the pupil had less than two years exposure to English? 

Could the pupil feel threatened by or ill at ease with the                          

classroom situation? 

Are the inaccurate structures used by the pupil usual for those             

learning English as a second language? 

Can pupil use their other language(s) over a range of language                               

skills as appropriate for their age and educational experience? 
Are instructions and explanations given in language appropriate 

for the pupil's stage of development in that language? 

Can the pupil understand the task(s) when supported by     

visual materials or if the task is language free? 

Is the pupil capable of understanding the task when it is      

explained in a home language? 

Has the pupil had experience of the essential    

stages leading to the task? 

Does the pupil lack sufficient English vocabulary to make a 

meaningful start? 

Has the pupil had little exposure to English text / letter forms? 

Has the pupil had sufficient time to experience the stages of 

reading and assimilate them? 

If appropriate, does the pupil read text in a home language in a 

manner suitable for their length of education in that language? 

Are the books used to assess reading skills in English, suitable in 

terms of cultural familiarity, content, idiomatic language suitable 

for level of oral skills? 

Does the pupil need or receive support with oral English 

as a second language? 

Can the pupil sequence events and ideas orally or pictorially? 

Are the difficulties in writing a reflection of difficulties with 

word order, word omissions, tenses etc in oral skills? 

Are spelling mistakes consistent and showing a growing 

awareness of spelling patterns in English? 

Does the pupil have a vocabulary and understanding of 

grammar and idiom equal to that of their peers? 

If appropriate, is the pupil able to write in a home language at a 

level appropriate to age and education in that language? 

Is the pupil familiar with English script in printed and hand-written form? 

Has the pupil had previous formal schooling which included opportunities to write? 

Has the pupil written a script with a different orientation? 

Has the pupil written a script with different positioning? 


