%
Safety audit? Is therez[ Lr‘a C‘ILL ﬂ Clear instructions

any risk involved?

Visual? Can photos be

taken? S~ @

__ Recor ding of Learning

Appro rlate/ada ted equipment—ruler with
PPToP P a4l Can technology be \
Sentence handle etc? used?
openers R.eminder ;a;;lz/c ' Can the activity be practical
picture cards S . , rather than written?
\ Supporting SEND students in...

Enlarged B = | \ Revisit/revise prior
worksheets 2 tugutt \\ L LU.L‘U learning at the start of

N

Resou urL@\s Goloured paper

Larger lines
Word banks/WIth \

. Mechanical/
picture prompts . )
Grippy pencils

Less clut-
Chunked activities/ tered worksheets

expected levels for their age?
confidence and presentation?

and have a developing sight vocabulary?

cut up etc Word banks

Adult support with

=  Can the learner read, write, and spell independently and at

=  What are their levels of fluency and accuracy as well as

= Do they understand phonics and phonological awareness

Can session. N
®=:] technology aid
2292¢ understanding? -
—— leacher Input
isual aids/picture
prompts/\/\{grd banks? Colour‘é \X/ACLE_L
Not pairing up with board? Grey?
most able but ones that
iPad for learning—  pre/post
especially with any  teaching

readiyy

Independent Vo

— —

Smaller text requirements Use of adult support?

Strategies used as appropriate for the children in your class,

'\ will suit. \
Group Work 1%

peers for good
modelling?

copying work.

Question stem scaffolding

Please see PEaS$ posters and Types of need' pages
for support with specific related difficulties.

Supportive



%
Safety audit? Is therez[ Lr‘a C‘ILL ﬂ Clear instructions

any risk involved?

Approprlate/adapted equipment—ruler with
handle etc?

Reminder cards/picture
cards/PECs pack

Enl d a = e
V\?oilif:eets f - l:Ll‘éUth

N

Resou urL@\s _Goloured paper

Larger lines
Word banks/WIth \

expected levels for their age?

confidence and presentation?

and have a developing sight vocabulary?

Supporting SEND students in...
- Reaalng

=  Can the learner read, write, and spell independently and at

=  What are their levels of fluency and accuracy as well as

= Do they understand phonics and phonological awareness

Visual? Can photos be

taken? S~ @

__ Recor ding of Learning

Can technology be \

used? - :
’ Can the activity be practical

rather than written?

Revisit/revise prior
learning at the start of

session.
Can 'T‘

®=:] technology aid
2292¢ understanding?

.

picture prompts M?chanical/. Visual aids/picture T@@Ch@tﬁ ﬂﬂpUt
[ut- Orippy penils prompts/word banks? — / “
Less clu " Colour of WAGOLL

Chunked activities/ tered worksheets

cut up etc Word banks

Adult support with

readiyy

Independent Vo

— —

Smaller text requirements Use of adult support?

Strategies used as appropriate for the children in your class,

Not pairing up with

Supportive
peers for good
modelling?

board? Grey?

most able but ones that

'\ will suit. \
Group Work 1%

iPad for learning—  pre/post

especially with any  teaching

copying work.

Question stem scaffolding

Please see PEaS$ posters and Types of need' pages
for support with specific related difficulties.



Safety audit? Is there Clear instructions Visual? Can photos be

any risk involved? /PLF‘@ CILLJ ﬂ / taken? S
Accessible for all if lR\‘@L@ @J mkg @HC )L@@i mumg
outside eg wheelchair Approprlate/adapted equipment—ruler with /

handle etc? Can technology be \
. used?

Supporting SEND students in...
g . Revisit/revise prior
Z\ LC\,L-LALE learning at the start of

Can the activity be practical

Larger rather than written?

Reminder cards/picture

squared cards/PECs pack
books

\ PiCtorial & concrete Does the learner understand number value and have fluency SeSSion.
Enlarged 2 O ethOdS available an ?ca:racy with addition, subtraction, multiplication and C h l d :T\
39 e an technology ai
WorkSh\eetS m\!;'g(i Enlarged text Can they apply these skills to money and time? . g?y
M"’@. s l d Can they access the language of maths, recognising more and :g:: UnderStandlng. \
oloure pa pel" less than, big and small and do they have an awareness of shape
R@\S /LHAL@\S\}x and space? T L Ll/, LL’LPLG@:’
Mechanical/
Word banks/with o . N —
. rippy pencils Visual aids/picture WACOLL
picture prompts Less cluttered prompts/word banks?
Not pairing up with
Chunked activities/ l' worksheets most able but ones that Colour of board? Grey? !

cutupetc p dural lists with will suit. \ Pre/post teachin
rocedural lists wi Word banks /p g

pictures for multiple ~ |
- :\/LGJ HAQUP W@M( > Question stem scaffolding

Use of adult support?

Supportive peers for
good modelling? Please see PEaSS posters and Types of need' pages

Strategies used as appropriate for the children in your class, for support with specific related difficulties



* Visual? Can photos be
Safety audit? Is there «— %y Clear instructions Jo aken? { @
any risk involved? Prva CtLL ﬂ gcl:fivitcileg\ t ' \
Recoraing of Learning
Approprlate/adapted equipment—ruler with ‘/

Can technology be \
handle etc?
?
used: Can the activity be practical

Specialised equipment

rather than written?

Su ortm SEND students in...

Reminder cards/picture
cards/PECs pack

Revisit/revise prior
learning at the start of

How confident is the learner in exploring stimuli, monitoring H
Enlarged Modlfled/adapted text changes, applying a methodical structure of evaluation? ‘ o session. 'T‘
WOl‘kSheetS v Do they ask questions and challenge answers? r: = Can
=Wy ,‘\ Can they identify similarities and differences and group and technology ald nder.
\ C '@"i Enlarged tGXt categorise? :zzxz
, oloured aper Are they curic?u: about the world around them and how and \—-L—' = "'L - L i B
ResOUIEes —Souedpaper \_ziziz: Teacher Input
4 Visual aids/picture e —
Word banks/with prompts/word banks? l WAGOLL
picture prompts . :
Less cluttered Not pairing up with , ,
o worksheets most able but ones that Colour of board? Grey? ¥
Chunked activities/ will suit. . .
\ iPad for learning—  Pre/post
cut up etc Word banks

especially with any  teaching
copying work.

> Group Work
/

Use of adult support?

Question stem scaffolding
Supportive peers

for good model- Please see PEaSS posters and Types of need' pages
Strategies used as appropriate for the children in your class, for support with specific related difficulties,



@ __E_'ff_; instructions I;ili:?ml?? Can‘ﬁtos e @
Safety audit? Is there «—— A3
, Practical — Recording of Learning

any risk involved?
Story boarding /
longer written Can technology be \

: used? - :
etc? pieces of work. : Can the activity be practical

/(oloured paper SUOl'ﬂn SEND StUdentS in... | rather than written?
Mo AR e

Reminder cards/ Approprlate/adapted

picture cards/PECs equipment—ruler with handle

Question stem

Enlarged dified/adapted text . Revisit/revise prior
worksheets $¢ / Visits scaffolding learning at the start of
\ ‘%; / Can the learner describe, interpret and evaluate events from the T SeSSion.
) \ \ / MapS past and assimilate knowledge of their present? _ — :T\
Are they aware of their environment, location, weather and : =
R€§ HALH_,@\ Virtual Trips position in the world? r technology aid
| word banks \Enlarged L st st | 888 understanding? ™~
with picture Video/visual to support /T@@Q er LLI th
prompts Less cluttered understanding of abstract yjical aids / ictLuf
‘L worksheets P \X/AGOLL
concepts. d banks?
Transcripts of l' prompts/word banks:
recordings Labelled sources Not pairing up with Colour of board7 Grey?
most able bu't\
N Pre/post teaching
Chunked activities/ Word banks

cut up etc Think, Pair, Share

Question stem

~ (.1 YAl
L/LC-‘JW@UP \X\/@H‘k scaffolding Allow time to answer
Supportive questions.

Use of adult support? seers for good model.  Flease see PEaSS postrs and Types of n.eed'.pages
Strategies used as appropriate for the children in your class, for support with specific related difficulties,




Visual? Can photos be

Safety audit? Is there «—— Practﬁcaﬂ Clear instructions  Role Pla\(\’raken? N~
any risk involved? —  BAAN b ) £ aar & )
— o bomri—— Rec0rcling of Learmin,

Appropriate/adapted &
equipment—ruler with handle etc? longer written Can technology \
: ?
pieces of work. be used: Can the activity be practical

Reminder cards/picture
rather than written?

cards/PECs pack Supporting SEND students in...

Enlarged Modified/adapted text @ Think, Pair, Share Revisit/revise prior
2O E /
worksheets $%/ K;;Li uk«\/k@ uph\ learning at the start of

..N__ ;/ Enlarged isits Can the learner describe, interpret and evaluate events from the Session
i) / past and assimilate knowledge of their present? )

- i
~ R M~ ~ Ma S Are they aware of their environment, location, weather and . == .
R‘@}S@MHAQ@S / . p . posi:ior:,in the wortld? t t t Can teChnO.logy ald
/ VIrtual T”PS What sl.<ills have they dt.eveloped to.aid analysis, refl?ction and :z:xz UnderStandmg?
Word banks/ \toloured paper evaluation of geographical and environmental realities? T ~ h l .
with picture Allow time to answer < 1@@@11@[ an@i
prompts Labelled sources questions. Visuam —
WAGOLL
Chunked Less cluttered worksheets picture prompts/word l
unke . . .
I Transcripts of recordings Not pairing up with
activities/cut up most able but ones that Colour of board? Grey? !

f th t
etc rom the pas will suit. '\
Word banks

> Group Work #1¥

\_> Question stem scaffolding

/ Supportive peers for

Use of adult support?

Pre/post teaching

good modelling? Please see PEaSS posters and Types of need' pages
Strategies used as appropriate for the children in your class, for support with specific related difficulties,



any risk involved?

Safety audit? Is there «—— Pracstﬁcaﬂ&r instructions
—~

Reminder cards/picture cards/
PECs pack

Modified/adapted text

Enlarged  ¢C
worksheets k¥s8 /Enlarged text

~ =Y~
R@S@MTC@S __Coloured paper

Word banks/with \

picture prompts
Less cluttered

h
Chunked activities/ worksheets
cut up etc
Clicker 8 Mirrored
white/b,oard app

Speditic programmes
Larger mouse

= O '€SQUI'CES

Touch screen
Larger curser

Appropriate/adapted equipment—ruler
with handle etc?

Word banks

Use of adult support?

Visual? Can photos be

used?

Supporting SEND students in...
Computing

How confident is the learner to engage with technology utilising
and programming equipment to achieve specific outcomes?

How fluent and accurate is their understanding of the language
of IT and it’s evolutionary role?

Are they able to maximise the potential of IT resources to help
them to achieve specific outcomes?

Visual aids/picture

prompts/word banks?

Not pairing up with
most able but ones that

\ will suit. '\

@{@Up Work

good modelling?

Strategies used as appropriate for the children in your class.

taken?

™~

il

Recording of Work

CanL/tef:hnology be

N

Can the activity be practical
rather than written?

Revisit/revise prior
learning at the start of
session.

,T\
®=:=] can technology aid

l;;gxz understanding? \
/T@@Ch@LF lnput

/
l WAGOLL

Colour of board? Grey? !

Pre/post teaching

Question stem scaffolding

Supportive peers for

Please see PEaSS posters and Types of need' pages
for support with specific related difficulties.



Safety audit? Is there

any risk involved? ‘
y Pract

Support for chopping/
cutting—fine motor?

Reminder cards/picture
cards/PECs pack

Left-handed tools | Modi-

Enlarged

worksheets
nlarged text

N\ gy
R@S@W@@

Word banks/with
picture prompts

Less cluttered
worksheets

Chunked activities/
cut up etc

colour

Strategies used as appropriate for the children in your class,

Less cluttered
worksheets

\S __Coloured paper

Labelled pallets
- is the child

Clear instructions

i

Appropriate/adapted

.

(4

ICa

taken?

Visual? Can photos be @

\
Recoraing of Learning
N\

Can the activity be practical

v

equipment—ruler with Can technology be

handle etc? used?

rather than written?

Supporting SEND students in...

VT D 0 (~ G= | Revisit/revise prior
| 20| LL- | w[m :
\lg LtLCH & IGELUIE LC\ learning at the start of
v
= Is the learner able to utilise equipment to replicate, create and SeSSion
express images? ) ,T\
—  How do they respond to art works? ‘ ==| Can technology aid
=  Are they able to express likes and dislikes across the subject? :z:xz understanding? \

Gloves worn for

Teacher Input
—

e

Visual aids/picture WACOLL
Colour of board? Grey?

allergies
prompts/word banks?
Chunky tools—

¢

Pre/post teaching

fine motor? Not pairing up with

Word banks will suit.

~—

most able but op\es that

) estion stem
blind? Quest

N

Please see PEaSS posters and Types of need' pages
for support with specific related difficulties.

Group

Use of adult support? — ,
Supportive peers for

scaffolding

good modelling?



Safety audit? Is there

any risk involved? ‘
y Pract

Support for chopping/
cutting—fine motor?

Reminder cards/picture
cards/PECs pack

Modi- Less cluttered

worksheets

Left-handed tools

Special grips

. for tools
&7 Enlarged text

Enlarged
worksheets ¢

N
R@\s

Word banks/WIth
picture prompts

Less cluttered

worksheets
- is the child

Chunked activities/ colour blind?

cut up etc

Strategies used as appropriate for the children in your class,

.

(4

ical

n r @\ __Coloured paper
LL LLS —

Chunky tools—
fine motor?

Labelled pallets

Clear instructions

ek

\

Visual? Can photos be

2

Recoraing of Learning

taken?

Appropriate/adapted /
equipment—ruler with Can technology be \
handle etc? used?

Can the activity be practical
rather than written?

Supporting SEND students in...

Revisit/revise prior learning
at the start of session.

mzﬁz \

Allow time to respond. ZTL\WLL @LF anui

e

WAGOLL
Colour of board? Grey?

Is the learner able to utilise equipment to replicate, create and

express images?

Can technology aid
understanding?

How do they respond to art works?

Are they able to express likes and dislikes across the subject?

Gloves worn for

allergies Visual aids/picture

prompts/word banks?

¢

Pre/post teaching

Not pairing up with
most able but op\es that

Word banks will suit. .
e YArl, g Question stem
@L@UP W@M\ scaffolding
Ve N

Use of adult support: Please see PEaS$ posters and Types of need' pages

for support with specific related difficulties.

Supportive peers for
good modelling?



@ Visual? Can photos be
taken? \

Safety audit? Is there 4/-[ Ll%va CILL ﬂ Clear instructions e P
__ Recording of Work

any risk involved?

Appro rlate/ada ted equipment—ruler with
pl;)\anlzlle otc? P AP Can technology be \
. ) ?
Reminder cards/picture used: Can the activity be practical
cards/PECs pack rather than written?
Su pporting SEND students in...
Enlarged Modified/adapted text A& Revisit/revise prior
worksheets $.9/ == \ LL\ LL learning at the start of
\ h“ vl:'% , Enlarged text Is te learner able to utilise equipment to replicate, create and SeSSion, :T\

express sounds?
®=:=] can technology aid

¢ oloured paper || = How do they respond to music?
Resources— s |
=  Are they able to express likes and dislikes across the subject? :z:: UnderStandlng?

'*‘

v/ \
Word banks/with .
picture prompts T@@Qh@r ﬂﬂp@i
Less cluttered , S —
Visual aids/picture
. worksheets WAGOLL
Chunked activities/ prompts/word banks?
cut up etc \ Not pairing up with
Ear defenders most able but ones that Colour of board? Grey? !
' will suit. \ Pre/post teaching
Left-handed Word banks

Question stem scaffolding

instruments T~ @H‘@up W@H@k
/ Supportive peers for

Use of adult support? Please see PEaS$ posters and Types of need' pages

good modelling?
for support with specific related difficulties.

Strategies used as appropriate for the children in your class.



@ I/ils(ual?? Can photos be @
aken! \
Safety audit? Is there «—— Fa Ct l Clear instructions
P LL& al_os Recoraing of Learning

any risk involved?

Approprlate/adapted equipment—ruler with /
handle etc? Can technology be \
used?

Reminder cards/picture
cards/PECs pack

Can the activity be practical
rather than written?

Su : ortm SEND students in...

Revisit/revise prior
learning at the start of

Enlarged

worksheets 99/
\ =V ,g \ Enlarged text Do they ask questions and challenge answers? SeSSiOn-

Modified/adapted text

C "@(‘“ Can they identify similarities and differences and group and 'T\
oloured paper categorise? ®=:=] can technology aid
R€§ LHAL@\S } Are they curious about the world around them and how and r UnderStandin ?
/ \ were they fit in? :zgz g
Word banks/with .
picture prompts (/T@@Qh@[ ﬂﬂp@i
L luttered
ess;:} etre Visual aids/picture \X/ACLE_L
Chunked activities/ WOTKSEEE prompts/word banks?
cut up etc Not pairing up with
most able but ones that Colour of board? Grey? !
will suit. \ Pre/post teaching
Word banks Puppets
Social Stories to help ~_ \ L
oup Work
understanding and retain _ — @HAQMP \X\/QHAK _ 5 Question stem scaffolding
learning /

Supportive peers for
?
Use of adult support: ¢ood modelling? Please see PEaSS posters and Types of need pages

Strategies used as appropriate for the children in your class, for support with specific related difficulties,



Safety audit? Is there @

any risk involved? Is  —
the equipment
suitable?

Reminder cards/picture
cards/PECs pack

Enlarged
worksheets %99/

N
Resou

Word banks/with
picture prompts

Modified/adapted text

2 V-; ./ Enlarged text
P

/[L@g __Goloured paper

\

Less cluttered

Chunked activities/ worksheets

cut up etc
Word banks

 Grou

Question stem scaffolding «——

Use of adult support?

Strategies used as appropriate for the children in your class,

S.T.E.P. differentiation
Space—Task—Equipment—People

Practical

Appropriate/adapted
equipment—size of ball or
target? Noisy ball?

Visual? Can photos be

taken? S~ @

Recoraing of Learning
AN

Can the activity be practical
rather than written?

— Clear instructions—
pupil specific

v

Can technology be
used?

Revisit/revise prior
learning at the start of

,T\

Can the learner understand and follow spec1f1c rules in games

session.

and sports?

Do they demonstrate fair play and can they respond and
manage emotions linked to winning and losing?

®=:=] can technology aid

r;gxz understanding? v\
Teacher Input

l =
Pre/post

WAGOLL
Colour of board? Grey? teaching

What type of activities or sports are strengths and/or require
development?

Not pairing up with
P & UP Visual aids/picture

most able but ones

. prompts/word banks?

that will suit.

3
oup Worl

Supportive peers for
good modelling?

Spedific Sports
See reverse of this page
for support for specific areas of PE/Games

Please see PEaSS posters and Types of need pages
for support with specific related difficulties.




Lower mobility

More time to :
Larger area to work in

um\/aﬁ @m @ ue\s\)work space

Accessnble equipment:
Larger balls
Softer
Striking tees
Curling pushers
Larger rackets

Change balls to bean
bags

Lighter throwing
equipment

Circuit training /(O
pictures of
activities

Fundamentals

xtra pupil specific

Limit amount that has to
be done. Make target
achievable.

!

Pair with supportive
pupil

Specific Sports

Vary size of
equipment used.

Balancing—Ilarger

base

\ Length of skipping
ropes etc

Height of trestle e
tables

Shorter distances
when running

)/

(not races)

ZAthletic

Children grouped

supportively Child placed in a supportive

position within room—middle/
back to see others

\ Slower music

e
D ng

Shorter routines —

Just feet not arms?

Counting out loud

broken down into
smaller chunks

Beam—on bench
wider side or thinner

ide?
side? Cartwheels over

bench—bunny hops?

éSiLuS

Forward and back-

~~ Gymna

ward rolls—small
slope under mat?



Safety audit? Is Clear instructions Can technology be used? Visual? Can photos be
there any risk \ %d /' \ takem
_ 1_ XS N gl AT L-n ~§:§'
ruler with handle etc?
new vocabulary. Can the activity be acted out as a play?

practical rather

Reminder cards/picture than written?

cards/PECs pack Supporting SEND students in...
Enlarged Modified/adapted text @@“ ) \ LL: L -

WorkSheetS ~__/ E la ed text How:)nﬁdent is the learner in exploring new words and \S.EN v EA,‘LL7
\ b i\ M rg X speaking aloud? " ° & \ @H‘ L_\ \L!

R@ \S L HAL @ \S JOIOUred pa per Do they ask questions and challenge answers? fiiéq‘;@;;f;;if:@tzgﬁppgg

Are they able to express likes and dislikes across the subject and

\ lPadS/teCh? identify similarities and differences in words learned? learner.
Word banks/WIth

Puppets?

picture prompts Revisit/revise prior learning at the start of session.

Less cluttered
Chunked activities/

. t worksheets EE
cut up etc '
P Question stem l;;:& Can techno.logy aid
Not pairing up with understanding?

scaffolding Pre/post teaching
most a.ble l?ut ones that r\ T@@QL’L@L U:LPL,i

Word banks will suit. Pair with d
alr with 80od v ji¢ ;4] alds/plcture \4 \4

@K@L]D W@u‘u{\lijteners. prompts/word banks? /" \WAGOLL Cross-curricular—

—

Use of adult support?

Colour of board? Grey? register in French?

portive peers for good Please see PEaS$ posters and Types of need' pages
Strategies used as appropriate for the children in your class. for support with specific related difficulties.

Sup-




Use these questions to decide the most appropriate first point of assessment for a particular bilingual pupil.
These questions are for initial assessment only. As a pupil has further exposure to English, Special Educational needs may become apparent.
It may be appropriate to follow both courses of action for some bilingual pupils. All answers should be based on good evidence collected in a variety of circumstances over a period of time.

All evidence should be accurately recorded and dated.

Lack of Response? Problem with Listening?

Is the language used by the teacher appropriate for the

Has the pupil had less than 6 month's exposure to English?
NO‘L Yes - EAL pupil's stage of English development? No - EAL
Yes : .
: 1t Has the pupil had less than two years exposure to English?
Is the 'a”g“age used by the te?acher appropriate for the pupil's Is the content of the discussion culturally familiar to the pupil PHP Y 1 8
stage of English development: | Yes - EAL and within their experience? No \1, Yes - EAL
No ‘1, Yes‘l' |_> No - EAL Could the pupil feel threatened by or ill at ease with the
: . — . o
Does the pupil respond through body language or physical actions: e i ool st el i e el off Toines cIassroom]\sl,:uatlon.
L o ‘1, |- \1: L. Yes - EAL
Yes - SEN No .. SEN e Are the inaccurate structures used by the pupil usual for those
o - . :
Difficulties in progressing in learning Enilllsh as a second language? | Yes - EAL
areas of the curriculum 0‘1'
other than English? Can pupil use their other language(s) over a range of language
skills as appropriate for their age and educational experience?
Slow or little progress N s
I—> Yes - EAL

Are instructions and explanations given in language appropriate

for the pupil's stage of development in that language? with l'ead'ng?
Yesi No - EAL Does the pupil lack sufficient English vocabulary to make a Dimcu'ﬁes with wriﬁng for

Can the pupil understand the task(s) when supported by meaningful start? NO‘L | Yes - EAL ﬁ f ?
a variety of purposes

. . . . 5
visual rﬁgterlals orif the tas_lk is language free: Has the pupil had ljttle exposure to English text / letter forms?
Jl e EAL NOJ/ (25 = Does the pupil need or receive support with oral English
Has the pupil had sufficient time to experience the stages of Pl PP g

Is the pupil capable of understanding the task when it is
_ _ . - >V, Yes - EAL
explained in a home language? reading and assimilate them? 95\11 |—> No - EAL

as a second language? NO‘L

Can the pupil sequence events and ideas orally or pictorially?

NO‘I’ Yes - EAL If appropriate, does the pupil read text in a home language in a N
0

Has the pupil had experience of the essential manner suitable for their length of education in that language? ‘1' I—’ Yes - EAL
stages leading to the task? _|_> No | Yes - EAL Are the difficulties in writing a reflection of difficulties with
Yes - SEN NG = i Are the books used to assess reading skills in English, suitable in ~ Word order, word omissions, tenses etc in oral skills?

terms of cultural familiarity, content, idiomatic language suitable No I_’ Yes - EAL

for level of oral skills? Yes - SEN & F_.No - EAL Are spelling mistakes consistent and showing a growing

awareness of spelling patierns in English?
1 |—> Yes - EAL

Is the pupil familiar with English scrjpt in printed and hand-written form? -
S 2 eln —> No-Eal Does the pupil have a vocabulary and understanding of

Yes
Has the pupil had previous formal schooling which included opportunities to write? <> No - EAL grammar and idiom equal to that of their peers?
o Yy o Yes-EAL Yes f L, No-EAL
Has the pupil wnttenlelosirlpt with a different orientation: Yes - EAL If appropriate, is the pupil able to write in a home language at a
Has the pupil written a script with different positioning? — . level appropriate to age and education in that language?
<« No - SENE” L, ves-EAL

No - SEN



